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ABSTRACT  

This study aimed to discuss the effects of cultural diversity on social integration and learning 

outcome among college students at Gretsa University in Thika in Kiambu County in Kenya. 

The university had a huge population of more than 1,000 diverse students, and so it formed 

an excellent context to talk about the role of cultural differences on the student experiences. 

The role of cultural diversity in higher education has been gaining more and more 

importance, and though it is accepted specifically with regard to its role in social integration 

and academic performance, there are still gaps in understanding the kinds and the extent of its 

impact. The purpose of the research is to study the way cultural diversity affects the social 

integration and learning outcomes based on the descriptive survey research design by 

conducting a survey with 90 surveyed participants. The specific objectives included assessing 

students' perceptions of cultural diversity in which 70% of respondents indicated the 

university manages cultural diversity while 20% indicated a lack of awareness and 10% were 

unsure about their existence , measuring the level of social integration in which 88.9% of the 

respondents agreed that cultural diversity positively impacts their social interactions , citing 

opportunities to form intercultural friendships and participate in multicultural activities while 

11.1% disagreed by noting challenges like language barriers which may hind integration  , 

and exploring the relationship between cultural diversity and academic success in which 

about 40% of respondents reported that cultural diversity enhances their academic 

experiences by exposing them to diverse perspectives while 30% of respondents stated that 

cultural diversity fosters active participation in class discussions and campus activities, 

enriching their learning their learning experience and building stronger social connections 

and 30% of respondents emphasized that exposure to diverse viewpoints improves their 

ability to analyze information critically and solve problems from  multiple perspectives  . 

According to the hypothesis of the study, it was possible to assume that the more culturally 

diverse a population is, the more socially integrated it is and the better its academic 

outcomes. To achieve these goals, the questionnaire was spread among 100 students, chosen 

by means of a simple random sampling method. Data analysis was performed in a descriptive 

and inferential statistics methodology to obtain trends and relations of variables and thematic 

analysis was used to obtain any qualitative aspects. The study was meant to contribute to the 

knowledge body of cultural diversity in higher education by contributing some practical 

suggestions that can be used to stimulate social integration learning experiences at Gretsa 

university.  
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CHAPTER ONE: INTRODUCTION 

1.0 Introduction  

This chapter will consist of the background of the study, the statement of the research 

problem, purpose of the study, conceptual framework, the research questions, research 

objectives, the hypothesis, significance of the study, delimitations, and limitations of the 

study. 

1.1 Background of the Study 

Cultural diversity has been a key focus in educational research due to its growing influence in 

modern institutions worldwide. Schools act as vibrant communities where many different 

cultural, ethnic, and linguistic backgrounds come together, enriching the educational 

experience. Cultural diversity is vital for ensuring fair access to education and plays a crucial 

role in promoting social integration and improving learning outcomes (King, 2020). Through 

cultural exchanges, students from various backgrounds learn different ways of reasoning and 

living. This broadens their perspectives and fosters mutual understanding. It's very important 

for preparing students to thrive in a globally connected world.  

Like many countries, Kenya is home to diverse cultures. According to the 2019 Kenya 

Population and Housing Census, Kenya has over 42 ethnic groups, each with its own unique 

cultural and linguistic traits (Kenya, 2020). These numerous groups are well represented in 

educational institutions, where interactions among these students greatly enrich their overall 

educational experience. The Constitution of Kenya (2010) emphasizes the importance of 

recognizing and promoting cultural diversity as a way to build a cohesive society. 

Consequently, institutions are seen as key agents in ensuring inclusivity and social integration 

through the acknowledgment and appreciation of cultural diversity. 

There are opportunities and issues related to the cultural diversity in schools. On the one 

hand, it builds a rich learning environment where students are able to work up on intercultural 

competencies, which is crucial in the achievement of a successful multicultural society 

(Petrovic T Caddell, 2020). On the one hand, it can also result in the social division and 

exclusion in case it is not controlled correctly. The question is how institutions can, on the 

one hand, foster an inclusive environment where students feel respected and appreciated and, 

on the other hand, use the existing diversity to their advantage, both as transformative 

conduits of academic performance and personal development. This paper aimed at 
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investigating the contribution of cultural diversity in schools to social integration and learning 

in schools through a case study of Gretsa University in Thika Sub-County, Kiambu County. 

Gretsa University is a private university in Thika Sub-County in Kiambu County; it mainly 

has a mixed population of the students who are found in different regions of Kenya. The 

university has programs in various disciplines and these include business, health sciences, 

education, and hospitality management. The Gretsa University has diverse student body 

symbolizing the Kenya multicultural environment, as various students of different ethnics, 

language groups, and cultures mingle here on a daily basis. 

Kiambu County has a fast-growing population due to its position as a vibrant region close to 

the Nairobi city and as a regional economic center (Knowledge capabilities and performance 

of County governments in Kenya: A survey of County departments of Kiambu County 

government, 2023). Because of this, educational institutions within the county enroll students 

of all classes and cultural inclinations. Thika, particularly, also has a cosmopolitan character 

because people of different ethnicities and cultural groups alike live there, further 

contributing to the multiculturalism in the educational establishments in the space. 

The students who attend Gretsa University do have a diversity in terms of geographical/ 

ethnic origins such as the Kikuyu, Kalenjin, Luo, Luhya and other tribes. This makes the 

environment highly culturally diverse and this is an opportunity to test how this diversity 

among students affects social integrity and achievement. The university, similar to many 

other higher institutions in Kenya, is coping with the challenge of ensuring cohesiveness and 

inclusivity as well as encouraging high academic standards. By paying much attention to 

Gretsa University, this research provided insights about how cultural diversity can be utilized 

in terms of promoting social union and achievement of improvement in academic 

performance in learning institutions. 

Although the advantages of cultural diversity in schools have been adequately known the 

problem arises that the diversity is not fully tapped on to achieve a dual process both of social 

integration and academic excellence. Existing literature states that ill-managed diversity may 

result in marginalization, stereotyping and social exclusion that may impact negatively on 

student outcomes (Helsel, 2020). The opposite can be true, however: when cultural diversity 

is well attended to in school, it can improve interpersonal skills, cultural competence, and 

academic performance in students (Huang & Chen, 2019). 
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The Kenyan education system, particularly higher education has been challenged to find the 

most appropriate ways of managing this diversification so as to take maximum advantage of 

it. Gretsa University provided an ideal setting to this study since it was a micro version of the 

Kenyan multicultural society. In this case study, the study explored the role of cultural 

diversity in the promotion of social integration, and how learning outcomes can be boosted. 

In this way, it enriched the discussion about the place of cultural diversity in the teaching 

process in Kenya and provided the suggestions on enhancing integration and learning 

outcomes in such environments. 

1.2 Statement of Research Problem 

The cultural diversity at schools, universities and other learning institutions is increasingly 

becoming more evident because of the globalization, migration and demographic changes. 

The above mentioned is further enhanced by the fact that schools are in an ever-increasing 

need to become multicultural spaces, an aspect that allows intercultural learning and the 

construction of social cohesion. Nevertheless, cultural diversity in schools presents numerous 

challenges, and one should not be surprised that many schools fail to cope with this diversity, 

resulting in social exclusion and absence of effective integration and academic performance 

differences (Howe, 2013). This is especially apparent in tertiary institutions of learning as 

different students of varying cultures, ethnicities and languages mix. The diverse student 

population at Gretsa University also offered me the best facility to learn how different 

cultures influence the social integration and learning outcomes. Although the diversity can 

theoretically add value to the learning process, there is limited information regarding how 

diversity is being handled and its real impact on integration and academic performance of the 

students. 

The issue in the effective management of cultural diversity in schools was not exceptional at 

Gretsa University. Studies have found that ill-handled diversity has the capability of causing 

antagonism, exclusion, and stereotypes, which will influence social seamlessness and 

scholarly performance of the students (Student teachers‟ diverse knowledge and experiences 

of religion Implications for culturally responsive teaching, 2020). Although Kenya has a 

constitution and educational policies stressing on inclusivity and equity, its practice is far not 

related to what it states in the policies. Research on the same topic reveals that institutions, 

including college institutions, do not have a good framework to promote cultural 

inclusiveness, a factor that contributes to failure to provide the desired social and academic 
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outputs (Cardoso, 2019). This study endeavored to bridge this gap by studying the way 

cultural diversity had been practiced at the Gretsa University and how this had affected social 

integration and learning outcomes. 

One of the problems is that there was not much empirical evidence of the impact of culture 

diversity in student interaction and learning among the Kenyan universities. Studies have 

mostly looked at primary and secondary schools and have left that of higher education largely 

untouched. The issue of cultural diversity in promoting social integration and academic 

achievement was relevant at Gretsa University since it is a meeting place of students of 

diverse ethnic and cultural backgrounds. This knowledge gap posed a serious challenge to 

research that examines the ways through which universities in Kenya can embrace cultural 

diversity to enhance social coexistence and better student learning experiences. 

In addition, although the potential good of diversity is much emphasized, there is limited 

literature on how the potential good can be institutionally actualized in Kenya. As a 

university with diverse student body, Gretsa University presents a case study where one can 

examine how cultural diversity may be addressed in a manner that favors social and academic 

prosperity. Lack of clear measures and policies that guide diversity management in 

institutions of higher learning is evidence of lack of knowledge, which was sought to keep in 

this research. This paper has offered solutions to the most appropriate way of achieving social 

integration and improving the academic performance in multi-cultural learning settings using 

the case of Gretsa University. 

1.3 Purpose of the Study 

This research paper set out to ascertain how cultural diversity creates a harmonious 

social integration and leads to improved learning results in tertiary education by taking 

Gretsa University in Thika Sub-County, Kiambu County, Kenya, as an example. In 

particular, the study was meant to answer the following questions: how cultural 

diversity is addressed in the university; what role it plays in relation to student relations 

and academic achievements; what the issues surrounding the promotion of inclusivity 

are. The study tried to bridge the gap in knowledge concerning the way in which 

cultural diversity can be utilized successfully to foster social cohesion and academic 

excellence in Kenyan universities. The research recommendations suggested change in 

how diversity should be handled in learning institutions. 
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1.4 Conceptual Framework 

INDEPENDENT VARIABLES                                               DEPENDENT VARIABLE 

 

 

 

 

 

 

 

 

 

Figure 1: Conceptual framework 

. 

1.5 Objectives of the Study 

1.5.1 General Objective 

The objective of the study was to establish the effects of cultural diversity on social 

integration and learning outcomes in universities and the topic was investigated in Gretsa 

University as a case study at Thika Sub-County in Kiambu County. 

1.5.2 Specific Objectives  

i. To assess student‟s perception of cultural diversity. 

ii. To analyse how cultural diversity influenced social integration among students at 

Gretsa University. 

iii. To determine how the cultural diversity of students is affecting academic results, 

participation in classroom activities and critical thinking at Gretsa University. 

1.6 Research Questions  

i. How was cultural diversity handled at Gretsa University and what are the difficulties 

that were presented by the management of cultural diversity? 

       SOCIAL INTERGRATION 

 Student interaction and 

cohesion 

 Inclusion in campus 

activities LEARNING OUTCOMES 

 Academic performance 

 Student engagement in 

learning  

CULTURAL DIVERSITY 

 Ethnic diversity 

 Linguistic diversity 
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ii. What role has cultural diversity played towards social integration of students in Gretsa 

University? 

iii. What was the effect of cultural diversity on academic achievement, engagement and 

critical thinking at Gretsa University? 

1.7 Hypothesis of the Study 

HO1: The management of cultural diversity at Gretsa University was not profoundly 

different, and the challenge that comes with the management of the cultural diversity does not 

have significant effects on the inclusivity of the university environment 

 

HO2: Cultural diversity was not of great significance to social integration amongst the 

students in Gretsa University. 

HO3: Cultural diversity had no significant impact on academic performance, student 

engagement, or critical thinking skills among Gretsa University students. 

 

1.8 Significance of the Study 

This study held significant importance for various stakeholders within the educational 

ecosystem. By examining the role of cultural diversity at Gretsa University, the findings 

provided valuable insights that can benefit multiple groups, including: 

1. University Administration and Policymakers: The results of this study assisted 

university administration in understanding the effectiveness of their current diversity 

management strategies. By identifying challenges and opportunities related to cultural 

diversity, policymakers can develop more effective policies and programs that 

promote inclusivity, social cohesion, and improved learning environments for all 

students. 

2. Students: The results gave students a greater insight on the effect cultural diversity has 

on their social integration as well as academic achievements. Such awareness could 

result into increased appreciation and respect of other cultures in peers, resulting in a 

better interpersonal relationship and learning experience. 
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3. Educators: Teachers are going to enjoy learning how cultural diversity can impact the 

teaching patterns and interaction with students. The knowledge of a multicultural 

classroom dynamics in the classroom can be used to inform the teaching approach 

taking into consideration the diversity of needs thereby improving the learning 

process of all students. 

4. The research will be relevant to the body of knowledge because cultural diversity did 

not have a meaningful impact on social integration of the students attending Gretsa 

University. Scientists can use the conclusions to conduct further investigations.. 

5. Community and Society: The implication of the study goes beyond the university 

level because creating social harmony and academic achievement of students that may 

have diverse backgrounds will help create a more peaceful and unified society. The 

findings of the research can be used to develop programs and initiatives within a 

community that seek to foster tolerance among various ethnic and cultural 

communities. 

In short, this research would be beneficial, as it would help to make policy, improve 

educational practice and help to socialize within the wider community, resulting in an 

overall more inclusive and non-discriminatory educational setting. 

1.9 Delimitations of the Study 

Delimitations provide a definition of the boundaries of the study and the extent of the 

study, what will and what will not be taken into the research. In this paper that is going to 

examine the effects of cultural diversity at Gretsa University, the following delimitations 

are made: 

1. Geographical focus: The research was confined to Gretsa University that is situated in 

Thika Sub-County, Kiambu County, Kenya. This focus provided a detailed study of 

cultural diversity in a certain higher education institution, yet may restrict the transfer of 

the findings to other institutions of higher learning that may be found in other regions and 

countries. 

2. The study focused on undergraduate students who are attending Gretsa University. 

Neither graduate students nor faculty members were contained in the study, because the 

study was aimed at seeking the experiences and perceptions of the undergraduate students 

on the issue of cultural diversity and its effects. 
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3. Time Frame As a limitation, it may be noted that data was collect over one academic 

semester that potentially limited the depth of longitudinal understandings. Although this 

period enabled us to get the results early, it fails to take into consideration aberrations in 

experiences concerning cultural diversity between academic years or semesters. 

4. The variables of concern in the study were the independent variable, whose impact 

was to be revealed on social integration, academic performance, and critical thinking 

skills, which were the three dependent variables. The influence of other possible factors 

affecting these variables, like socioeconomic status or academic previous achievements 

was not checked in detail, providing an opportunity to analyze in specifics the role of 

cultural diversity. 

5. Methodology: The study has adopted quantitative methodology by using surveys and 

questionnaires and thus, has reduced the potential in-depth insights that could have been 

gained in a qualitative method using interviews or focus group discussions. This 

methodology permitted statistical treatment of data but did not reflect the personal 

experience and tales of cultural diversity. 

By establishing all these delimitations, the research maintained a clear focus 

acknowledging the boundaries to which the research was interpreted 

1.10. Limitations of the Study 

i. Response Bias: The research had used a self-reported data provided by the 

students; thus, it was open to the problem of response bias. The participants gave 

socially favorable responses as opposed to their real-life experience and views on 

cultural diversity, and thus the accuracy and reliability of results may be in 

question. 

ii.  Representativeness/Sample size: The study had weaknesses associated with 

sample size and representativeness since it involved one university. Interpretation 

of the results did not give full picture to the diversity of experiences of the 

different student make-up in terms of demographics and cultural backgrounds of 

the larger population of Kenyan universities and hence may not be generalizable. 

iii. The cross-sectional design: The study employed the cross-sectional design, thus, 

giving a glimpse on the effect of cultural diversity at a given moment. This 

limitation implied that the longitudinal differences in the levels of social 
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integration and academic outcomes would not be observed becoming the 

possibility to overlook longitudinal effects. 

iv. External Influences: The research was subjected to external factors which could 

not be controlled or measured like any changes in the university policy, social 

political events or a changing social attitude towards diversity. Such factors 

influenced the experience and perceptions of students but were not considered 

during the analysis. 
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CHAPTER TWO: LITERATURE REVIEW 

2.1 Introduction  

The literature review critically examines existing research and theoretical frameworks related 

to cultural diversity in educational settings, especially within higher education. In this 

chapter, the researcher sets out to place the study in context by examining the idea of cultural 

diversity, social integration and learning outcomes. It provides clues on how cultural diversity 

is addressed in school institutions and what effects have on school experiences and 

performance of students. This chapter puts to perspective some of the knowledge gaps found 

after searching relevant literature and places extreme importance on the significance of the 

proposed study in explaining such gaps, especially in Gretsa University. 

2.2 Management of Cultural Diversity in Higher Education 

Cultural diversity management in institutions of higher learning is crucial in the 

establishment of inclusive settings thus enabling different students of various cultural 

backgrounds to flourish. The influence of inclusivity has been established in universities 

worldwide, and they engage a number of tactics to deal with cultural diversity. Such 

strategies usually involve the formulation of institutional policies, diversity education 

initiatives, and avenues of support that address the needs of the students with diverse 

backgrounds (King, 2020). 

At the policy level, the universities may embrace affirmative action policy that would ensure 

equal access to education among the students from marginalized groups. These policies 

usually entail scholarships, mentoring programs, and academic support of the 

underrepresented student population (Gay, 2020). In other instances, universities have 

instituted diversity offices aimed at supporting diversity initiatives, undertaking diversity 

program monitoring, facilitating cultural competency training programs among the staff and 

students, as well as promoting multicultural events that promote various cultures on the 

campus (Bhopal & Pitkin, 2020). 

Although these efforts are provided, the universities still struggle when it comes to managing 

cultural diversity. A major challenge is also the inability to accept change in an institutional 

body with deeply engrained prejudices that prove to be a hindrance in the application of 

effective diversity policies. Furthermore, Kenya is a country with some ethnic diversity 

where universities studying at Gretsa University might experience an impact on their 

relationship with any ethnic group (Kioko & Muthwii, 2021). It has been proven that without 
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good institutional support, these obstacles may increase the problem of exclusion and 

discrimination further, hurting the planning of inclusiveness (Maguire, 2019). 

To sum up, cultural diversity in higher education should be addressed as a multi-dimensional 

problem, which has to be managed with the help of favorable institutional policies, awareness 

campaigns and specialized assistance. When the challenges and barriers to managing 

diversity are addressed, universities can develop inclusive spaces where social integration can 

be achieved and learning outcomes among all the students can be improved. 
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2.3 Cultural Diversity and Social Integration Among Students 

Social inclusion, especially in multiethnic education, is a major factor in the experience of 

students and their wellbeing. Social integration in the context of higher education is the way 

students with different cultural backgrounds can interact, create relationships and be active 

members of the university community (Banks, 2021). The issue of cultural diversity within 

universities complicates the situation, because students with various ethnic, linguistic, and 

socioeconomic backgrounds enter the process of university life with distinctive approaches to 

the social environment. Such diversity has the potential to be an engine of intercultural 

understanding or a source of social separation, based on how eclectically inclusive and 

integrated such a university is established (Banks, 2021). 

Research studies have revealed that social integration has the potential of enhancing 

academic success and social lives of students in the university. When students sense a social 

inclusiveness, they will tend to make healthy friendships, enter into learning partnerships and 

join higher education exercises (Student engagement, 2020,). Nevertheless, social integration 

may face some hindrances including cultural stereotypes, ethnic tensions and language 

barrier. In the case of Gretsa University in Kenya, which is ethnically diverse, issues arising 

between ethnic groups may jeopardize the creation of strong social networks (Lisanza & 

Muaka, 201). 

The universities that favor social integration have a tendency to introduce the programs that 

propagate cross-culture interactions, i.e., intercultural dialogue workshops, mentorship 

programs, and student organizations that are based upon inclusivity (Maguire, 2019). By 

establishing a platform where students are able to interact with diverse people, Universities 

will eliminate cultural boundaries and instill interpersonal respect and understanding. 

In summary, cultural diversity is very influential in affecting social integration in higher 

learning institutions. Although diversity poses some difficulties, universities can contribute to 

social cohesion by focusing their resources and offering programming and institutional 

support that encourages intercultural interactions and being inclusive. 

 

2.4 Cultural Diversity on Academic Performance, Student Engagement, and Critical 

Thinking Skills 
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Educational settings used to be very diverse culturally, which impacts the results of the 

learning process (mainly academic performance, engagement and critical thinking). Studies 

show that classes with diverse students can help to expand the learning environment by 

providing different perspectives on the same thing, having different learning styles or 

different ways to approach the problem (King, 2020). Cultural diversity can be used 

effectively to improve the academic performance of students and thus when approached in 

the right manner it improves a more dynamic and inclusive learning environment where 

students feel valued and are encouraged to participate effectively. 

Other findings indicate that diverse cultures foster critical thinking capabilities because 

learners are exposed to other cultures and are challenged to consider their own assumptions 

and notions ( Student teachers diverse knowledge and experiences of religion - Implications 

initial publicationdatelatest publicationdatesuper Through communication with peers of 

diverse backgrounds, students can better explore the various angles that can be taken to 

address a particular issue, which results in a more diverse approach to problem solving and 

more sophisticated perception of difficult issues (Maguire, 2019). As an example, learners at 

Gretsa University will be exposed to diverse opinions that would stretch their cognitive 

biases and expand their intellectual capacity considering that the university observes the same 

pattern of diversity as the nation Kenya itself. 

Basing cultural diversity on the academic performance however may vary depending on the 

support given to the diverse students in the institution. In the absence of proper institutional 

support, cultural differences may cause misunderstanding or conflicts which will cause 

hindrances in student engagement and academic success. Studies indicate the significance of 

culturally responsive teaching strategies that consider the cultural contexts and inclination 

toward learning and, therefore, increases motivation to study among students (Gay, 2020). 

The quality of the contribution of diverse students to learning processes is stronger in 

universities whose faculty members are prepared to identify and deal with the needs of 

diverse students. 

In sum, cultural diversity has the potential of affecting the academic performance and student 

engagement practice as well as critical thinking capabilities depending on the supportive 

measures availed by the university on the teaching and policy fronts. By establishing a 

diverse and inclusive learning environment, universities can maximize the impact of diversity 

by leading to better education among students as a whole. 
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2.5 THEORETICAL FRAMEWORK 

2.5.1 Tinto’s Theory of Student Integration 

In his Theory of Student Integration, 1975, Vincent Tinto stresses that the persistence and 

retention of students in higher education depends on the degree to which they are integrated 

on the social and academic frontiers of the university community. Tinto states that students 

who have identified with the academic and social functions of the university are more likely 

to succeed and persist enrolment. 

Key Propositions: 

 Academic integration is how students are connected to their academic work, which is 

in the form of interactive relationship with the pleasure of academics and intellectual 

growth. 

 Social integration is concerned with the participation of the students in the social life 

of the university such as making relationship with other students, taking 

extracurricular activities, and feeling as part of the campus society. 

 They do not experience much integration, be it scholarly or social, and as a result they 

drop out, particularly those with a background of less dominant or mainstream 

cultures. 

The theory proposed by Tinto is quite functional in view of explaining the influence of 

cultural diversity on social and academic integration at Gretsa University. In a diverse 

cultural environment, the students might be hindered to be integrated within the environment 

due to differences in ethnic or cultural backgrounds and this might negatively impact the 

integration of student and their success. Nonetheless, in cases where handling of diversity is 

done, the students stand a higher chance of not only feeling socially integrated, but also better 

academically performing and retaining overall (Braxton, 2019). 

It has been claimed by researchers such as Dunn-Coetzee, (2017), that a supportive campus 

environment where people interact more with others who belong to other cultural groups has 

the potential to improve social and academic integration. In case of Gretsa University, this 

might involve the offering of some programs that encourage intercultural dialogue and the 

possibilities of cross-cultural interactions. 
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 The theory that Tinto uses to inform this study is that cultural diversity lends credence to 

student integration. The research shall examine the influence of cultural diversity in Gretsa 

University in terms of academic integration, social integration and the effects this creates on 

student success. 

2.5.2 Culturally Responsive Teaching Theory 

The next theory is the Culturally Responsive Teaching Theory (CRT) by Ladson-Billings, 

2010 that emphasizes the necessity of teachers to be aware and responsive to the cultural 

context of his/her students. This theory also insists on a customized teaching to the cultural 

context of students hence making learning easier and understandable. 

Key Propositions: 

 Teachers ought to use the culture of students, prior experiences and frames of 

reference to make learning more effective. 

 For academic success, culturally responsive teaching presents learning experience, in 

which students feel that their identities are accepted and their values are appreciated. 

 The educators are invited to cultivate critical consciousness in their students so that 

they could question disparities in the society and become the agents of change. 

Culturally responsive teaching is critical in such a diverse learning environment such as 

Gretsa University, in ensuring equal opportunity to learning opportunities available to all 

students irrespective of their cultural background. Studies have indicated that when students 

feel that their cultures are addressed in the curriculum, they will tend to read and do better 

with their academics (Gay, 2020). 

According to other researchers, like (Samy Alim et al., 2020), diversity recognition is not a 

thing culturally responsive teaching should stop at, but rather, it should disrupt the status quo 

that exists in terms of current inequalities and direct them towards cultural sustainability. In 

Gretsa University, cultural diversity aspects need to be reflected in the manner various subject 

matters are taught in ways that do not promote arbitrariness. Gretsa University students 

should be prepared to challenge any discriminatory act at the institution or society at large. 

The theory will be used in this study to give a framework to analyzing the effect of cultural 

diversity on student engagement and performance. It will underline the significance of the 

adaptive teaching methods which perceive and appropriately utilize the cultural differences of 

learners to facilitate learning. 
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2.6 Summary of Identified Gaps in The Reviewed Literature 

The reviewed literature reveals several gaps related to cultural diversity and social integration 

in higher education. While earlier studies acknowledge the importance of social integration, 

few specifically examine the dynamics of diverse cultural interactions within university 

environments. Additionally, much of the existing research lacks an intersectional approach, 

overlooking how multiple, overlapping identities influence student experiences. Limited 

attention is given to how social capital, both bonding and bridging, affects student success in 

diverse settings. Moreover, there is little exploration of context-specific factors in Kenyan 

universities, especially how cultural diversity management influences student engagement 

and academic outcomes at Gretsa University. 
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CHAPTER THREE: RESEARCH METHODOLOGY 

3.0 Introduction  

This chapter covers the research design, study area and scope, sampling methods, sample 

size, variable measurements, research tools, measurement reliability, data collection 

methods, data analysis, and logistical and ethical considerations. 

3.1 Research Design 

Research design serves as a strategic framework that guides how data is collected, measured, 

and analyzed to address research questions (Weyant, 2022). A descriptive survey research 

design focuses on gathering data that characterizes a population, offering insights into current 

conditions or behaviors (Brannen, 2017). In this research, a descriptive survey will be 

suitable due to the fact that it will enable collection of data among the diverse students with 

different opinions about cultural diversity and social integration in Gretsa University. It 

assists in recognizing patterns and grasping the general problems associated with the 

integration of students and provides the comprehensive collection of data on this social 

inquiry. 

3.2 Study Area  

The research will be held at Gretsa University in Kiambu County, Thika, Kenya. The reason 

why this location was selected is its multicultural student body, which presents a good 

opportunity to investigate the effects of cultural diversity on social integration and learning 

experience processes in the setting of a higher education institution in Kenya. 

3.3 Target Population  

The target population in this study is made up of Gretsa University student body, a total 

number of which is about 1,000 students pursuing different programs. This group of people 

offers a wide spectrum of cultural backgrounds, academic backgrounds and demographic 

profiles. The sample involves the whole student population that would provide a complete 

picture of the cultural diversity and social integration processes within the university. 

Reputable statistics on the number of student enrolment are usually validated by way of the 

institutional reports or the annual student enrolment figures ( KUCCPS, 2023). 
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3.4 Sampling Technique  

This is the manner in which the sample entities were gathered. The sample used in the study 

was simple random sampling technique. This was right methodology as the sample 

respondents selected were represented in the whole target population which was presented in 

the complete information on the study.  

3.5 Sample Size  

The sample of the given study will be composed of 100 students, reflecting the society of 

around 1,000 students at Gretsa University. This figure was determined based on a standard 

sample size model, a 95 percent confidence level and margin of error of 10 percent (Park 

Brown et al., 2014). The sample size of 100 achieves a balance between statistical precision 

and practicality and will allow data collected to represent a wide range of views in a size that 

is manageable to analyse. This sub-sample will enable relevant analysis on cultural diversity 

and social integration at Gretsa, a reasonable source of making generalizations to the rest of 

the students body. 

3.6 MEASUREMENT OF VARIABLES  

VARIABLE  MEASUREMENT MEASUREMENT 

SCALE  

QUESTION 

NUMBER  

Cultural diversity Presence of diverse 

ethnic backgrounds, 

languages, and 

cultural practices 

among students 

Nominal  Q1 

Social integration  Frequency of 

interaction and 

inclusivity in group 

activities 

Nominal  Q2 

Learning outcomes  Self-reported 

academic 

performance and 

engagement levels 

Nominal  Q3 

Table 1: Measurement of variables  

3.7 Research Instruments  

The study will use questionnaires as the main research tool because of their effectiveness in 

efficiently collecting standardized data from a large group of respondents. Questionnaires 

provide a structured way to gather quantitative data on key variables such as cultural 
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diversity, social integration, and academic outcomes, aligning well with the study‟s 

descriptive survey design. 

The questionnaire will include both closed and Likert-scale questions, allowing precise 

measurement of perceptions, attitudes, and behaviors. Each section will focus on specific 

objectives, with questions carefully crafted for clarity and relevance. This tool aims to collect 

comprehensive, objective data that can be statistically analyzed to identify patterns in cultural 

integration and its effect on student experiences at Gretsa University. 

3.8 VALIDITY OF MEASUREMENTS  

The content validity will be used in establishing the validity of the measurements by ensuring 

that there is a supervisor who will check out the questionnaire. The supervisor will decide 

whether or not the questions are comprehensive when it comes to coverage of the constructs 

of cultural diversity and social integration. This is because individuals will possess more 

knowledge to generate the right instrument that appropriately reflects the dimensions of the 

study involving issues like this one that enhance credibility of the research findings in 

general. 

3.9 RELIABILITY OF MEASUREMENTS  

The reliability of measurements will be evaluated through a pilot study conducted with a 

small group of students at Gretsa University. This pre-test will help identify any response 

inconsistencies. Additionally, the internal consistency of the questionnaire will be assessed 

using Cronbach's alpha, aiming for a coefficient of 0.7 or higher, which indicates acceptable 

reliability for the measured constructs. 

3.10 DATA COLLECTION TECHNIQUES  

Field data collection will involve administering a structured questionnaire to 100 students at 

Gretsa University. Participants will be selected through simple random sampling to ensure 

diverse representation. Research assistants will facilitate the process, answering any questions 

and assisting with the questionnaire completion. The questionnaires will be distributed in 

person or electronically (remove electronically) to enhance accessibility and response rates. 

Throughout the collection period, monitoring will ensure data integrity and a comprehensive 

understanding of cultural diversity and social integration among students. 
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3.11 DATA  ANALYSIS  

It will analyze the data quantitatively and qualitatively. The demographic information and the 

responses of the individuals with regard to the cultural diversity and social integration will be 

summarized using measures of central tendency and measures of absolute frequencies. To 

derive a rich picture of the research objectives, qualitative data can be analyzed thematically 

should an open-ended questionnaire be adopted to collect the information. 

3.12 LOGISTICAL AND ETHICAL CONSIDERATIONS  

The logistical factors to be considered in this study are that we need to know how to obtain 

the required approvals at Gretsa University, the likelihood of attaining the necessary 

resources in order to conduct the data collection, including research assistants and 

accessibility of participants. Ethical aspects will take pride of place; all the participants will 

be apprised of the study objectives and their right to withdraw any time they wish. It is worth 

noting that the identity of the participants and their responses will not be disclosed and their 

safety would be preserved anonymously and in confidentiality. Subsequently, the research 

will incorporate institutional rules and ethical principles to foster uprightness and reverence 

within the entire study, whereby the safety of participants remains a priority issue during the 

study process implementations. 
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CHAPTER FOUR: FINDINGS AND DISCUSSIONS 

4.0 Introduction 

This chapter will give the results of the process of data collection and analysis that were 

conducted according to the objectives of the study. The results center on the manner in which 

culture diversity impacts on social integration and learning performance at Gretsa University. 

The information was obtained by using structured questionnaires which were used to collect 

information among 100 students. 

4.1 Response Rate 

Out of 100 distributed questionnaires, 90 questionnaires were completed and returned back, 

making the response rate to be 90 percent. Such a high response rate signals participant 

engagement confidence and guarantees that the results are valid to represent the target 

population. 

4.2 Demographic Information 

4.2.1 Gender Distribution 

The research captured both male and female respondents with the percentages between both 

being equal (50:50). Such balance automatically maintains that the views of both male and 

female student body are given due consideration and forms a complete picture of diversity 

management at the university.  
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This kind of even gender representation is reflected in evidently in the following table:. 

Variable Name    Frequency Percentage % 

Gender 

Female 

Male 

Academic 

program 

Diploma  

Undergraduate 

Postgraduate 

Perception of 

cultural 

diversity 

 Aware 

Unaware 

Unsure 

Social 

integration 

Agreed  

Disagree 

 

Learning 

outcomes 

Performance 

Engagement 

Critical  thinking 

 

 

45 

45 

 

 

36 

54 

 

NO 

 

 

 

63 

18 

9 

 

 

80 

10 

 

 

 

 

36 

27 

 

27 

 

50 

50 

 

 

40 

60 

 

NO 

 

 

 

70 

20 

10 

 

 

88.9 

11.1 

 

 

 

 

40 

30 

 

30 
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4.2.2 Academic Programs 

Most of the respondents (66.67) were in degree course, whereas 33.3 percent of respondents 

were in diploma course. This distribution reflects the academic diversity within the university, 

highlighting how students at different educational levels perceive and engage with cultural 

diversity as shown in the table below. 

Level of 

education  

Frequency  Percentage 

(%) 

Degree  60 66.67 

Diploma  30 33.3 

Total  90 100  

 

4.3 Findings Based on Objectives 

4.3.1 Perception of Cultural Diversity 

The figure below presents students' perceptions of how well Gretsa University manages 

cultural diversity through institutional programs and activities. 

 

The data revealed that 70% of respondents felt the university effectively manages cultural 

diversity through initiatives like intercultural events, diversity training, and inclusive policies. 

However, 20% indicated a lack of awareness of these initiatives, while 10% were unsure 

percentages  

agree unaware unsure
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about their existence. This indicates the need for enhanced communication strategies to 

ensure all students are informed about diversity programs. 

4.3.2 Influence on Social Integration 

The chart demonstrates how cultural diversity can be applied in improving relationships 

between students despite the obstacles related to social integration being experienced.

 

Above 88.9 percent of the respondents admitted that cultural diversity has a positive 

influence on their social life in terms of having the opportunity to make intercultural friends 

and engage in multicultural activities. But 11.1 percent of the respondents were in a different 

viewpoint citing challenges such as language interferences and ethnic stereotyping which 

usually slows integration down occasionally. These challenges emphasize the need for 

tailored interventions to address specific barriers to integration 

4.3.3 Impact on Learning Outcomes 

This diagram illustrates how a diverse culture has contributed in the productive manner in 

learning outcomes via diverse perspectives and socio-learning processes. 

percentage  

agreed diasgreed
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Academic Performance 40%: Forty percent of those surveyed gave the reason that the 

promotion of cultural diversity has improved their studies by introducing them to other 

viewpoints. Yet others clearly identified the necessity of support when trying to adjust to 

more diverse communication and learning styles. 

Success of engagement (30%): Thirty percent of the respondents claimed that cultural 

diversity promotes active involvement in classroom discussions and other activities on 

campus, and they felt enhanced learning experiences improving their social ties. 

Critical Thinking Skills (30%): Thirty percent of the respondents pointed out the benefits of 

their exposure to different opinions and views as enhancing their critical thinking skills and 

solving problems as a multi-faceted approach to other perspectives of a problem. 

4.4 Summary 

The findings indicate that cultural diversity significantly contributes to social integration and 

learning outcomes at Gretsa University. Specifically, 40% of students experienced improved 

academic performance, 30% saw enhanced engagement in academic and social activities, and 

another 30% reported increased critical thinking abilities. However, challenges such as 

language barriers and ethnic stereotypes were also highlighted. Addressing these issues will 

help foster a more inclusive and supportive learning environment for all students. The results 

suggest a strong potential for diversity to serve as a catalyst for improved interpersonal 

understanding and academic excellence when supported by proactive institutional strategies. 

percentage  

academic performance student engagement
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academic performance academic and social activities 3rd Qtr
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CHAPTER FIVE: DISCUSSION, CONCLUSION, AND RECOMMENDATIONS 

5.0 Introduction 

This chapter discusses the findings to the research objectives, draws conclusions, and 

provides recommendations for enhancing the management of cultural diversity at Gretsa 

University. 

5.1 Discussion 

5.1.1 Management of Cultural Diversity 

The study confirms that initiatives like intercultural events and inclusive policies play a 

pivotal role in managing cultural diversity. However, the lack of awareness among some 

students suggests the need for better communication and outreach. Improving access to 

information about these initiatives could encourage more students to participate, thereby 

enhancing their overall university experience. 

5.1.2 Influence on Social Integration 

The positive influence of cultural diversity on social integration aligns with Tinto‟s Theory of 

Student Integration, which emphasizes the importance of social connections in academic 

success. Examples of challenges like language barriers are the reasons to develop specific 

interventions like language support programmes. These obstacles can be overcome to build a 

more united student community that can enjoy the multicultural education environment the 

university offers. 

5.1.3 Impact on Learning Outcomes 

These findings encourage Culturally Responsive Teaching Theory by demonstrating how 

cultural diversity can encourage thinking progressively and participation. Group dynamics 

challenges indicate that training of intercultural communication is required in a structured 

form. Students can utilise such training to develop skills that will enable them work in 

heterogeneous teams in a manner that maximizes on the returns of education offerings 

through working in diverse teams. 
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5.2 Conclusion 

People are also found to cope well with social integration and learning performance- the 

reason being that, diversity of culture at the Gretsa University has a positive influence on this 

aspect. Although the inclusive environment helps most students, it is also possible to improve 

these results by addressing the issues of the language barrier and stereotypes. The 

enhancement will enhance a more resourceful and peaceful academic society. 

5.3 Recommendations 

5.3.1 For University Administration 

1. Make Visible: Create awareness programs of diversity programs through all available 

channels e.g. social media, posters and orientation programs. Such initiatives should be 

focused on making all students to know how to use their programs and their advantages. 

Also, it would be effective to integrate the testimonials of students who have attended 

these programs and received benefits. 

2. Language Support Initiives: Set up language labs in order to support the process of 

learning among the learners. Particularly, these workshops may aim at developing simple 

conversation styles in various languages that are prevalent among the students of the 

institution. Collaboration with language specialists and the use of online spaces will 

facilitate their wide reachability and usefulness. 

3. Bias Training: Creating periodic bias training programs in order to deal with ethnic 

stereotypes and foster inclusiveness. These classes must encompass realistic situations, 

which will allow the students to recognize and fight against their own biases. Training 

conducted with the help of experts in diversity and the application of case studies will 

increase the engagement and efficacy of the training. 

5.3.2 For Educators 

1. Faculty Development: Developed intercultural skills of the faculty to be used to handle 

diverse classrooms. Intercultural competence training sessions can allow the educators to 

establish a much more inclusive learning environment. Feedback sessions with students 

on a regular basis would allow faculty to adjust their directions and take care of any 

certain aspects. 
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2. Employing different cultural lens in the curriculum. This may include case studies, 

reading and examples that students can relate to since it aligns to their backgrounds, 

therefore, learning becomes more interesting. Joint projects between the students of 

diverse background may enhance further the educational experience as well. 

5.3.3 For Students 

1. Mentorship Schemes: Introduce mentorship schemes whereby intercultural friendship is 

encouraged. Paired students of varied cultural background can help in eliminating the 

disparities and foster compehension. Mentorship programs can also be made to include 

joint activities such as cultural exchange days and collaborative projects of an academic 

nature to reinforce these connections. 

2. Diversity Clubs: encourage enrolment in cultural interchange programs and societies. 

These interfaces have the capabilities of giving students a platform to exchange their 

customs and understand other people in a conducive manner. There are regular events 

like international food fair or cultural performance to make the clubs more lively and 

appealing to the students. 

5.3.4 For Future Research 

Further research can be attempted, in order to find out the longitudinal relationships 

between cultural diversity and academics performance as well as social integration, focusing 

on other universities in Kenya. Additionally, examining the role of faculty attitudes and 

institutional policies in shaping student experiences could provide deeper insights. Research 

could also delve into the effectiveness of specific diversity initiatives in improving outcomes 

for underrepresented student groups. 

5.4 Summary 

The study underscores the vital role of cultural diversity in enhancing social 

integration and learning outcomes. By implementing the recommended strategies, Gretsa 

University can further leverage its diverse environment to promote academic excellence and 

social cohesion. 
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